
FUNCTIONAL BEHAVIOR ASSESSMENT (FBA) 
INTERVIEW FORM

	Student’s Name: Jill Smith 
	Student’s Date of Birth:

	Gender: Female
	Date of Interview: 18/04/2020

	Interviewer:
	Respondents:



A. DESCRIBE THE BEHAVIORS
	1. For EACH of the behaviors of concern, define the topography (how it is performed), frequency (how often it occurs per day, week, or month), duration (how long it lasts when it occurs), and intensity (how damaging or destructive the behaviors are when they occur).

	Behavior
	Topography
	Frequency
	Duration
	Intensity

	a. Jovial
	Bright face and body movement
	Happens twice a day depending on the flow of events
	Lasts for about half an hour until when her source of joy leaves
	Not damaging at all

	b. Confusion
	Starled face
	Twice a day as a result of changes in normal routines
	Half an hour until when she identifies with what’s going on
	Could lead her into ignoring everything around her

	c. Anger
	Rocking back and forth vigorously
	Once a day
	Half an hour to one hour
	Results to crying and hitting of oneself

	d. Friendly
	Saying hello to classmates
	Once a day when in the company of classmates
	Until when the interaction session comes to an end
	Not damaging at all

	e. 
	
	
	
	

	f. 
	
	
	
	

	g. 
	
	
	
	

	h. 
	
	
	
	

	i. 
	
	
	
	

	j. 
	
	
	
	

	2. Which of the behaviors described above are likely to occur together in some way? Do they occur about the same time? In some kind of predictable sequence or “chain”? In response to the same type of situation? Discuss in detail. 

	Behaving confused and angry tends to occur during the same way. There is, however, no guarantee of them taking place in the same time. The behaving can be relatively predicted before it actually occurs. This prediction occurs when a similar context of events takes place, for example, there being a change in a routine. There is normally a face of being startled which is then followed by crying once the situation worsens.



B. DEFINE ECOLOGICAL EVENTS (SETTING EVENTS) THAT PREDICT OR SET UP THE PROBLEM BEHAVIORS
	1. What medications is the person taking (if any), and how do you believe these may affect his or her behavior?

	Jill does not take any kind of prescribed medication. She, however, pertakes dietary supplements to help in providing her necessary nutrition.


	2. What medical or physical conditions (if any) does the person experience that may affect his or her behavior (e.g., asthma, allergies, rashes, sinus infections, seizures, problems related to menstruation)?

	Jill does not record any medical or physical conditions outside of what pertains to her disorder.

	3. Describe the sleep patterns of the individual and the extent to which these patterns may affect his or her behavior.

	Jill sleeps for few hours at a time due to experiencing night terrors in the past. Occasions when she fails to sleep at all is when she looses one of her items in her room.


	4. Describe the eating routines and diet of the person and the extent to which these may affect his or her behavior.

	Jill does not take foods that contain high loose consistencies. She mostly eats organic foods and limits eating sweets or treats. Sugary foods lead to an increase in sugar levels within her thereby raising her energy levels as well. This state would make it difficult to rest when it is needed.




	5. 
a. Briefly list below the person’s typical daily schedule of activities. (Check the boxes by those activities the person enjoys and those activities most associated with problems.)

	Time
	Activity Description
	Enjoys
	Problems

	6:00 AM
	Eating breakfast
	· 
	

	7:00
	Driving to school with mom
	· 
	

	8:00
	Starting with the arrangement of desk items
	· 
	

	9:00
	Listening to Mrs. Smith teach
	· 
	

	10:00
	Interacting with classmates outside
	· 
	

	11:00
	Practising drawing
	· 
	

	12:00 PM
	Eating in the new venue(cafetiria)
	
	· 

	1:00
	Introduction of new lesson, for example, music
	
	· 

	2:00
	Spare time to relax and calm down
	
	· 

	3:00
	Continue with lesson once calm
	· 
	

	4;00
	Picked up by mom to head home
	· 
	

	5:00
	Resting in room
	· 
	

	6:00
	Dinner with family
	· 
	

	7:00
	Ensuring that every item is present
	
	· 

	8:00
	Watcing favourite tv show
	· 
	

	9:00
	Falling tired on couch
	
	· 

	10:00
	Getting some sleep on the bed
	
	· 

	b.  To what extent are the activities on the daily schedule predictable for the person, with regard to what will be happening, when it will occur, with whom, and for how long?

	The activites on the daily schedule do not have a one hundred percent prediction rate. There could be a change in the normal routines thereby leading to Jill being confused and angry.

	c.  To what extent does the person have the opportunity during the day to make choices about his or her activities and reinforcing events? (e.g., food, clothing, social companions, leisure activities)

	During the normal class lessons, Jill is permitted to move around the class in order to help her embrace her surrounding.

	6.  How many other persons are typically around the individual at home, school, or work (including staff, classmates, and housemates)? Does the person typically seem bothered in situations that are more crowded and noisy?

	At home, Jill is surrounded by few people. In her class, her classmates are also not so many. On the occasions where Jill’s surrounding is filled with so many people, she panics and starts crying and rocking back and forth vigorously.

	7.  What is the pattern of staffing support that the person receives in home, school, work, and other settings (e.g., 1:1, 2:1)? Do you believe that the number of staff, the training of staff, or their social interactions with the person affect the problem behaviors?

	At home, she gets support during the serving of meals as well as when finding a lost item. At school, she has a paraprofessional who helps her understand her environment. Her teacher, Mrs. Smith, also helps her maintain calmness as well as understand questions asked.



C. DEFINE SPECIFIC, IMMEDIATE ANTECEDENT EVENTS THAT PREDICT WHEN THE BEHAVIORS ARE LIKELY AND NOT LIKELY TO OCCUR.
	1. Times of Day: When are the behaviors most and least likely to happen?

	Most likely: From noon towards the afternoon.

	Least likely:In the morning.

	2.  Settings: Where are the behaviors most and least likely to happen?

	Most likely:At the school cafetiria.

	Least likely: In her room.

	3.  People: With whom are the behaviors most and least likely to happen?

	Most likely:With a total strange teacher.

	Least likely:With her mother.

	4.  Activity: What activities are most and least likely to produce the behaviors?

	Most likely:Playing music instruments.

	Least likely:Watching her favourite show.

	5.  Are there particular or idiosyncratic situations or events not listed above that sometimes seem to “set off” the behaviors, such as particular demands, noises, lights, clothing?

	Another factor that proves to affect Jill’s behavior is the type of food she eats.


	6.  What one thing could you do that would most likely make the undesirable behaviors occur?

	I would encourage most of her classmates to engage her in friendly conversations.

	7.  Briefly describe how the person’s behavior would be affected if...

	a.  You asked him or her to perform a difficult task.

	She would start rocking back and forth, seemingly startled.


	b.  You interrupted a desired activity, such as eating ice cream or watching TV.

	She would crying out “No, no, Jill”.


	c.  You unexpectedly changed his or her typical routine or schedule of activities.

	She would appear startled and constantly mention the name of the activity she expected to do.


	d.  She or he wanted something but wasn’t able to get it (e.g., a food item up on a shelf).

	She would mourn or cry loudly until someone attends to her needs.


	e.  You didn’t pay attention to the person or left her or him alone for a while (e.g., 15 minutes).

	She would start humming while rocking back and forth slowly.






D. IDENTIFY THE CONSEQUENCES OF OUTCOMES OF THE PROBLEM BEHAVIORS THAT MAY BE MAINTAINING THEM (I.E., THE FUNCTIONS THEY SERVE FOR THE PERSON IN PARTICULAR SITUATIONS)
	1. Think of EACH of the behaviors listed in Section A, and try to identify the specific consequences or outcomes the person gets when the behaviors occur in different situations.

	Behavior
	Particular situations
	What exactly
does he or she get?
	What exactly
does she or he avoid?

	a. Confusion
	When someone she doesn’t recognize address her.
	She gets startled and start humming.
	She avoids looking at the stranger in the eye and rather looks away.

	b. Anger
	When strange musics begin playing
	She starts crying out “No, no, Jill”.
	She avoids listening to anyone talking to her.

	c. Jovial
	While drawing or colouring
	She keeps up a bright face
	She avoids being distracted by anything around her

	d. Friendly
	When with classmates outside
	She says hello to some of the classmates
	She avoids making eye contact with any of her friends

	e. 
	
	
	

	f. 
	
	
	

	g. 
	
	
	

	h. 
	
	
	

	i. 
	
	
	

	j. 
	
	
	


E. CONSIDER THE OVERALL EFFICIENCY OF THE PROBLEM BEHAVIORS. EFFICIENCY IS THE COMBINED RESULT OF (1) HOW MUCH PHYSICAL EFFORT IS REQUIRED, (2) HOW OFTEN THE BEHAVIOR IS PERFORMED BEFORE IT IS REWARDED, AND (3) HOW LONG THE PERSON MUST WAIT TO GET THE REWARD
	Problem Behavior
	Low Efficiency
	
	
	
	High Efficiency

	a. Anger
	1
	2
	3
	4
	5

	b. Jovial
	1
	2
	3
	4
	5

	c. Confusion
	1
	2
	3
	4
	5

	d. Friendly
	1
	2
	3
	4
	5

	e. 
	1
	2
	3
	4
	5

	f. 
	1
	2
	3
	4
	5

	g. 
	1
	2
	3
	4
	5

	h. 
	1
	2
	3
	4
	5

	i. 
	1
	2
	3
	4
	5


F. WHAT FUNCTIONAL ALTERNATIVE BEHAVIORS DOES THE PERSONAL ALREADY KNOW HOW TO DO?
	1.  What socially appropriate behaviors or skills can the person already perform that may generate the same outcomes or reinforcers produced by the problem behaviors?

	Jill has the ability to say hello to her classmates. She can also mention the word of an activity in her normal routine once it fails to be conducted.


G. WHAT ARE THE PRIMARY WAYS THE PERSON COMMUNICATES WITH OTHER PEOPLE?
	1. What are the general expressive communication strategies used by or available to the person? These might include vocal speech, signs and gestures, communication boards and books, or electronic devices. How consistently are the strategies used?

	In a case where Jill does not comply with an activity, she would constantly mention the word “no”.





	2.  On the following chart, indicate the behaviors the person uses to achieve the communicative outcomes listed:

	Communicative
Functions
	Complex speech (sentences)
	Multiple-word phrases
	One-word utterances
	Echolalia
	Other vocalizing
	Complex signing
	Single signs
	Pointing
	Leading
	Shaking head
	Grabbing/reaching
	Giving objects
	Increased movement
	Moving close to you
	Moving away or leaving
	Fixed gaze
	Facial expression
	Aggression
	Self-injury
	Other

	Request attention
	
	
	*
	
	
	
	*
	
	
	
	*
	
	
	*
	
	
	
	
	
	

	Request help
	*
	
	
	
	
	*
	
	
	*
	
	
	
	
	*
	
	
	
	
	
	

	Request preferred
food/objects/activities
	
	
	*
	
	
	
	*
	
	
	
	*
	
	
	*
	
	
	
	
	
	

	Request break
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Show you something
or some place
	
	
	*
	
	
	
	
	*
	
	
	*
	
	
	
	
	
	
	
	
	

	Indicate physical pain (e.g., headache, illness)
	
	
	
	
	
	*
	
	
	
	
	*
	
	*
	
	
	
	*
	
	
	

	Indicate confusion
or unhappiness
	
	
	
	
	
	
	
	
	
	*
	
	
	
	
	
	*
	*
	
	
	

	Protest or reject a
situation or activity
	
	
	*
	
	
	*
	
	
	
	*
	
	
	
	*
	
	
	
	*
	*
	


	3.  With regard to the person’s receptive communication, or ability to understand other persons...

	a.  Does the person follow spoken requests or instructions? If so, approximately how many? (List if only a few.)

	Yes she does. When being talked into calming down.


	b.  Does the person respond to signed or gestural requests or instructions? If so, approximately how many? (List if only a few.)

	Yes she does. The common gestures understood include come and let’s go.


	c.  Is the person able to imitate if you provide physical models for various tasks or activities? (List if only a few.)

	Yes she can. She is able to imitate signs supposed to mean either write or draw.

	d.  How does the person typically indicate yes or no when asked if she or he wants something, wants to go somewhere, etc.?

	She either shakes her head or mentions the word “no” of “yes”.



H. WHAT ARE THINGS YOU SHOULD DO AND THINGS YOU SHOULD AVOID IN WORKING WITH AND SUPPORTING THIS PERSON?
	1.  What things can you do to improve the likelihood that a teaching session or other activity will go well with this person?

	I would provide Jill with extra-attention to ensure that she understands and maintains calmness and freedom.

	2.  What things should you avoid that might interfere with or disrupt a teaching session or activity with this person?

	I would avoid inviting new teachers into the class for a lesson before they get to meet Jill in order for her to become familiar with them.


I. WHAT ARE THINGS THE PERSON LIKES AND ARE REINFORCING FOR HIM OR HER?
	1.  Food items:

	White rice

	2.  Toys and objects:

	Bottle caps and twist ties

	3. Activities at home

	Watching “Tom and Jerry”

	4. Activities/outings in the community

	Walking with fellow classmates

	5. Other

	She also enjoys drawing and colouring


J. WHAT DO YOU KNOW ABOUT THE HISTORY OF THE UNDESIRABLE BEHAVIORS, THE PROGRAMS THAT HAVE BEEN ATTEMPTED TO DECREASE OR ELIMINATE THEM, AND THE EFFECTS OF THOSE PROGRAMS?
	Behavior
	How long has this been a problem?
	Programs
	Effects

	a. Anger
	2 months
	Anger management classes
	Lack of concentration and poor communication skills

	b. Confusion
	5 months
	Private therapies
	Self isolation and inability to socialise

	c. 
	
	
	

	d. 
	
	
	

	e. 
	
	
	

	f. 
	
	
	

	g. 
	
	
	

	h. 
	
	
	

	i. 
	
	
	

	j. 
	
	
	





K. DEVELOP SUMMARY STATEMENTS FOR EACH MAJOR PREDICTOR AND/OR CONSEQUENCE
	Distant Setting Event
	Immediate Antecedent
(Predictor)
	Problem Behavior
	Maintaining
Consequence

	a. Music lesson with a new teacher
	Developing facial expressions to indicate being startled
	Constant crying and shouting out loud
	Rocking back and forth

	Write summary statement A in a complete sentence:	
	

	b. Change in the proceedings of daily events
	Constant mention of the missing activity, for example, “school”
	Exposing looks of being confused
	Humming and rocking back anf forth

	Write summary statement B in a complete sentence.
	

	c. 
	
	
	

	Write summary statement C in a complete sentence.
	

	d. 
	
	
	

	Write summary statement D in a complete sentence.
	

	e. 
	
	
	

	Write summary statement E in a complete sentence.
	

	f. 
	
	
	

	Write summary statement F in a complete sentence.
	

	g. 
	
	
	

	Write summary statement G in a complete sentence.
	

	h. 
	
	
	

	Write summary statement H in a complete sentence.
	

	i. 
	
	
	

	Write summary statement I in a complete sentence.
	

	j. 
	
	
	

	Write summary statement J in a complete sentence.
	

	

	How confident are you that Summary Statement A is accurate?

	Not very confident                                                                                                                Very Confident
               1                          2                          3                          4                          5                          6

	How confident are you that Summary Statement B is accurate?

	Not very confident                                                                                                                Very Confident
               1                          2                          3                          4                          5                          6

	How confident are you that Summary Statement C is accurate?

	Not very confident                                                                                                                Very Confident
               1                          2                          3                          4                          5                          6

	How confident are you that Summary Statement D is accurate?

	Not very confident                                                                                                                Very Confident
               1                          2                          3                          4                          5                          6

	How confident are you that Summary Statement E is accurate?

	Not very confident                                                                                                                Very Confident
               1                          2                          3                          4                          5                          6

	How confident are you that Summary Statement F is accurate?

	Not very confident                                                                                                                Very Confident
               1                          2                          3                          4                          5                          6

	How confident are you that Summary Statement G is accurate?

	Not very confident                                                                                                                Very Confident
               1                          2                          3                          4                          5                          6

	How confident are you that Summary Statement H is accurate?

	Not very confident                                                                                                                Very Confident
               1                          2                          3                          4                          5                          6

	How confident are you that Summary Statement I is accurate?

	Not very confident                                                                                                                Very Confident
               1                          2                          3                          4                          5                          6

	How confident are you that this Summary Statement J is accurate?

	Not very confident                                                                                                                Very Confident
               1                          2                          3                          4                          5                          6



BEHAVIOR INTERVENTION PLAN 

 
	Student’s Name:  Jill Smith
	Student’s Date of Birth: 

	Gender: Female
	Date Plan Developed: 18/04/2020




	Description of Target Behavior (operationally defined, easily observable and measurable, include examples, as well as duration, frequency, and intensity):
The target behavior in Jill reaches a level of severity when she she starts hitting herself. This state remains for close to an hour whereby she constantly rocks back and forth vigorously. 


	Hypothesis/Summary Statement of the Function of the Behavior (developed based on information gathered from the FBA):
The behavior is catalyzed by the fact that a stranger to Jill is in control of the situation. This state creates panic in her thereby leading to the resultant actions.


	Antecedent Modifications (What can be done to support the student and prevent the occurrence of this behavior? What changes can be implemented to create a safe, inclusive, and culturally responsive learning environment that engages the student in meaningful learning activities and social interactions? Describe the modifications in enough detail for them to be implemented):
Jill’s fellow classmates need to encouraged into making constant coversations with her since she enjoys most of their company. Before a new teacher comes to class, he/she first needs to meet with Jill first in order to make her become familiar.


	Replacement Behaviors (What new behavior will be taught or what current behavior will be increased that 
serves the same function as the behavior targeted for reduction and allow the student to achieve the same outcome). How will the replacement behavior be taught to the student?
Jill’s behavior of saying hello to her fellow classmates needs to be frequent. She needs to be taught how to say this not only to her classmates but also to everyone at large. This practice will help her get used to strange people thereby helping her recovery.

	Strategies for Reinforcing Replacement Behavior (What is the immediate benefit to the student? How will the student be rewarded for engaging in the new or emerging behavior in a way that addresses the function of the behavior?): Once Jill learns a new behavior, she can be rewarded with a new, colourful toy that she would like. This step will help encourage her to continue performing the behavior in order to receive a reward.

	Strategies for Reducing the Target Behavior (What will be the response should the target behavior occur? This response should not maintain the behavior):Once the target behavior continues showing itself, the causes need to be analyzed once again. This step will help her guiders into designing new techniques of preventing the occasion from taking place once again.

	Crisis Plan (How should others respond if the strategies for reducing the target behavior are not effective or if the target behavior occurs in a manner that jeopardizes the safety of the student or others? Include the procedures for safely and appropriately intervening when the student is in crisis):
In the event when the the safety of fellow students is at stake, there should be a gesture or mention for people to remain calm and avoid any vigorous movements as a result of panic.

	Benefits of the Plan (How does this BIP encourage the student’s emotional well-being, positive social interactions, and self-determination? independence, self-awareness, self-management, self-control, self-reliance, self-esteem, and self-advocacy?)
The plan helps Jill develop feelings of care towards various individuals thereby helping her build on self-awareness. This process would in return help her start communicating with others due to showing care for another person.

	Culturally Responsive Practices: How does the plan demonstrate an understanding of the student’s language, culture, and family background? The plan demonstrates an understanding of the student through the creating of strategies that can be easily understood by the student as well as the receivers. The strategies are also designed to be extra easy for the student perform so as to prevent difficulties in gesturing when faced with the problem.

	Generalization (How can this plan be carried out in different settings? Emphasize the development, maintenance, and generalization of behavioral skills and teaching the student to adapt to different environments): The strategies and plans meant to pass information from the student to her audience. The sets of gestures to be selected need to hold common phrases, for example, I need to leave.

	Progress Monitoring: Data Collection and monitoring of the target and replacement behaviors (What type of data will be collected, when, and by whom? Once the data are collected, how often will the data be monitored and by whom? Based on the data, how often will updates be made to the BIP?
Data collection as well as constant updates can only be carried out by individuals closely interacting with Jill. This step is due to the fact that progress can only be done in the event that strategies become formulated based on an understanding of what the student constantly wants.

	Communication: How will the BIP be communicated to other teachers and paraprofessionals? How will daily and weekly progress be communicated with parents/guardians? The BIP can only be communicated to teachers through the holding of a meeting aimed at reviewing these plans. A hard copy of the plan can also be issued to the teachers involved in helping Jill. The same process can also be conducted for the individuals at home.





ATTACHMENTS

(You may copy and paste your attachments here)

Plans for Guardians	
	This letter gives a clear description of the strategies formulated to help Jill as well as the individuals around her communicate well. It also identifies the various precautions that need to be taken in order to avoid the occurrence of any intense behaviors. There are several activities that help her achieve states of happiness and calm. A detailed elaboration of these activities also needs to be outlined. Let’s start with the precautions needed to be taken by the guardians at school in order to avoid the occurrence of tense behaviors. It was noticed that when a new teacher conducts a lesson, Jill appears startled. This feeling later turns into confusion and eventually panic. The best method of solving this situation is by ensuring that the teacher meets Jill prior to conducting the lesson. Once Jill meets the teacher, she would be able to get familiar to him/her thereby making it easier for Jill to pay attention throughout the class. Another situation that startles Jill involves the lunch breaks. In the event of there being a change in the lunch venue, Jill needs to be guided through the new location in order for her to develop a positive attitude towards the place.
[bookmark: _GoBack]Communication Systems
	The guardians at home also need to engage in communication systems that help boost the calmness of Jill. She enjoys spending time with fellow kids. She at times greets them by saying “hello” even though she wouldn’t contribute to their conversations. Jill thereby needs to be encouraged into pronouncing greetings not only to her fellow classmates but to everyone close to her. This line of action will help her develop a sense of care towards many individuals as well as enable her engage in warm conversations with her fellows. It was realized that Jill also enjoys much of drawing and coloring. She should thereby be given ample time for participating in these activities since they will help her mind settle and rest.
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